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Abstract

Previous studies have proved the significance of technology in language teaching and learning.
However, in Chinese colleges, teachers usually pay little attention to integrating technological
products (e.g., mobile applications) in English as a foreign language (EFL) teaching, and thus
students tend to show low skills to use technology to enhance their EFL learning. Meanwhile,
considering the weakness of EFL education in Chinese universities, this argumentative essay aims to
improve Chinese educators’ attention to realise the functions of technology on improving the
effectiveness of EFL education. With this focus, this essay will discuss the role of technology
through four aspects, namely, language, culture, difference and identity. In this regard, four
arguments will be presented; 1. language as ‘a representation system’ could transfer and acquire
linguistic knowledge in multiple ways through technology; 2. technology could establish a shared
meaning map (culture) for enhancing college students’ English communication competence; 3.
technology as a medium could distinguish and group linguistic information; 4. identity could be
expressed by digital literacies in an information-shared website for language learning.

Keywords: technology; language; culture; identity; difference; Chinese colleges; English as a
foreign language

Introduction

With the rapid socio-economic development in China, English as a foreign language (EFL) has
received increasing attention from Chinese educators and students (Hu, 2005; Li & Siu, 2009).
Identifying and highlighting the proficiency of English as an invaluable asset (Jin & Cortazzi, 2002),
it can support college students to acquire a lucrative job or receive higher education in future (Haidar
& Fang, 2019; Hu, 2002). However, He (2017) argues that college students usually show weakness
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to apply what they have learned in class to a real-life situation. For example, they tend to feel
anxious and unconfident to communicate with others in English (He, 2013, 2017). This is because, in
teacher-centred English lessons in China, college teachers are inclined to dominate the class and
select the primary learning materials. As a consequence, students have less time to practise English
in class, as acknowledged by Gao (2010).

Fortunately, the arrival of technological products, such as an individual computer, internet access and
mobile applications (apps) (Stockwell, 2016), could provide a platform for EFL students to explore
and acquire linguistic knowledge (Shi, Luo, & He, 2017; Yang & Chen, 2007). For example, given
that internet technology could help global people to share extensive learning information, EFL
students would have opportunities to obtain valuable language resources (Golonka, Bowles, Frank,
Richardson, & Freynik, 2014; Yang & Chen, 2007). Meanwhile, in comparison with the traditional
learning approach in China, in which students are used to enhancing their English skills through rote
memorisation (Li & Cutting, 2011), numerous online resources could encourage language learners to
tailor their learning methods in the way for arousing their learning interests (Golonka et al., 2014;
Sulaiman & Kassim, 2011). For example, the arrival of Web 2.0/3.0 technology would make social
media available for Chinese students to feel free to chat with English speakers and thus improve their
English communication skills (Wong, Sing-Chai, & Poh-Aw, 2017).

Apart from the advantages of technology for English learners, from the perspective of language
teachers, computer-assisted language learning (CALL) has become increasingly popular in foreign
language teaching progress (Golonka et al., 2014; Salaberry, 2001). For instance, the application of
multimedia classrooms can help teachers to support students with a rich learning environment, in
which they may combine diverse forms of pedagogical materials such as audios, movies, and
imagines in one presentation, as argued by Golonka et al. (2014). Meanwhile, web-based distance
education can offer opportunities for teachers to transfer linguistic knowledge to students who may
not be physically present in school (Ushioda, 2005). For example, given the emergence of
Coronavirus disease 2019 (Covid-19), Chinese students are limited to their home to study due to the
lockdown (Bao, 2020). However, with the convenience of technology, they can receive education by
distance teaching, as highlighted by Bao (2020). Acknowledging the positive effects of technological
integration in language learning and teaching, including evoking students’ learning interests and
making pedagogical resources attractive (Golonka et al., 2014; Sulaiman & Kassim, 2011), the
application of technology in language class has been widely encouraged by numerous scholars
(Golonka et al., 2014; Salaberry, 2001; Yang & Chen, 2007).

However, in Chinese colleges, teachers and students usually undervalue the advantages and functions
of technology, such as smartphones, the internet, and social media, in supporting English learning
and teaching, as argued by Wang and Yang (2015). Based on this phenomenon, I am interested in the
extent to which technology can benefit English learning and teaching in Chinese colleges, which also
guides the research in this study. In order to achieve this aim, after the introduction, the functions of
technology that could be used by the EFL learners and language teachers will be explored in terms of
the theoretical framework that highlights four concepts, namely, language, culture, difference and
identity. Then, based on the investigation through these four aspects, this article will conclude the
reasons for encouraging the integration of technology in English learning and teaching in Chinese
colleges, as well as provide suggestions for further research.

Theoretical Framework in Terms of Language, Identity, and Difference

Language, culture, identity, and difference are connected with each other. Culture could be regarded
as a shared meaning map, in which humans could construct their common understandings about the
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world (Fischer, 2009; Hall, 2013b). Then, language could be seen as a representation system to
reflect culture by conveying meanings, which are stored in individuals’ conception maps (Kramsch,
1998). Identity, infused with meaning, would be produced by representation and language to promote
students to realise who they are and who they will become in future (Hall, 2013a). Meanwhile,
Woodward (1997) argues that identity could be marked out by difference, which would facilitate
humans to differentiate their own identities from others. Additionally, differences in different
cultures and languages make the world heterogeneous and interesting (Woodward, 1997). Based on
the relationship in language, culture, identity and difference, this section will explore how
technology can help EFL students in Chinese colleges to understand a new linguistic system, to build
a shared meaning map with other English speakers, to realise their identities in English learning
progress, as well as to distinguish and group linguistic information, respectively.

Language: Multiple ways of transferring and acquiring linguistic knowledge

Language can be seen as a representation system in which meaning is constructed, as stated by Hall
(2013b). In other words, students can link their conceptual maps, including thoughts and opinions
about the world with specific linguistic signs (e.g., words and sounds) to carry meaning (Kramsch,
1998). Based on this point, in order to encourage Chinese students to encode their conceptions
through a new linguistic system, in which they can apply the target language (English) to exchange
and communicate their ideas, this section seeks to explore in what ways technology can assist
English teachers in transferring language knowledge to students in China, as well as to what extent
college students can apply technological products in the autonomous English learning process.

Technology for effective language teaching

In this part, the functions of technology on language teaching will be explored through three levels,
namely, planning teaching materials before class, transferring linguistic knowledge in class, and
supporting students’ language study after class. At the outset, technology can help language teachers
to design their pedagogical instructions through numerous online resources (Golonka et al., 2014;
Salaberry, 2001). For example, in order to help EFL students feel accessible to acquire the linguistic
materials and enable them to be actively involved in the learning progress, the emergence of the
World Wide Web could guide teachers to apply this technological wonder in preparing teaching
resources, like content-related videos or pictures, which would be used for students to familiarise the
background information (Yang & Chen, 2007).

Apart from designing teaching materials before class, technology could be exploited by college
teachers to promote students to effectively interpret linguistic codes for connecting linguistic signs
with their conceptions in class. Compared with the traditional pedagogical method through a
blackboard to transfer learning materials, the model of CALL, as the product of technology, is more
efficient for language teaching (Golonka et al., 2014; Salaberry, 2001), highlighting that multimedia
classroom could facilitate students’ multiple intelligences to acquire language information (Berk,
2009). According to Gouws (2007), students should engage in varieties of intelligent approaches to
study, such as verbal-linguistic intelligence, logical-mathematical intelligence and visual-spatial
intelligence. In this way, learning progress could become dynamic and active, and thus students are
inclined to be involved in the thinking process to develop their cognitive competence for possessing
learning information effectively (Berk, 2009; Gouws, 2007). For example, when facing abstract and
complicated English materials, teachers could play a relevant video for students to visually build a
knowledge framework. In this way, visual-spatial intelligence could assist students in understanding
linguistic codes for mastering language knowledge. Due to the benefits carried by technology in
language education, in China, a multimedia classroom under the CALL pedagogical approach has
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drawn more attention from educators in recent years (Gan & Zhong, 2010).

Besides the application of technology in English class, it could also help teachers to continually
support students’ language learning after class. Considering that during the limited time in class,
students might not be able to master all learning information, teachers could through electronic mail
(e-mail) share their teaching resources (e.g., a PowerPoint presentation) with their students to guide
them to address the learning areas that they might feel confused (Saeedi, Meihami, & Husseini,
2014). Meantime, when EFL students encounter learning problems, they could also send e-mails to
their teachers. In this way, teachers would understand students’ learning needs and tailor their
teaching methods (Bloch, 2002; Saeedi et al., 2014). Additionally, shared files from google drive
could create a space in which students would exchange their opinions about English learning
materials with their teachers and their peers, and thus they could acquire teachers’ feedback to
deepen their language understandings, as proposed by Slavkov (2015). Unfortunately, considering
that college teachers in China could not realise the importance to encourage their students to
integrate technological products into their EFL learning journey after class, some scholars highlight
this awareness should be raised so as to enhance Chinese students’ English skills through technology
(Gan & Zhong, 2010; Wang & Yang, 2015).

Technology for the autonomous language learning

In Chinese colleges, given large class sizes with more than 50 students, it is challenging for teachers
to prepare their teaching instructions to satisfy each student’s learning needs (Wang, 2006).
Especially for English teachers in Chinese colleges, they will face students coming from various
majors with different EFL learning objectives in the same English class (Deng & Chen, 2010). Under
this situation, college students in China are more likely to pose different questions about their
English learning materials, which might not be able to be solved in a teacher-centred class, and thus
they may feel confused about how to undertake self-study after class. For example, even though
students could understand the meaning of an English word, they might struggle to use it for
communication in appropriate contexts (Chen & Chung, 2008). At this point, they could not
comprehend the linguistic codes to translate their conceptions into linguistic signs (e.g., words), as
argued by Hall (2013b). In this way, language might lose the function of expressing individuals’
opinions and thoughts. When facing this issue, through technology like online dictionaries, language
learners could search a particular word to explore how other users apply it in sentences to convey
their ideas. Through this approach, technology could be regarded as the medium of scaffolding for
students to interpret the codes of linguistic signs for demonstrating their conception maps.

However, in spite of input linguistic knowledge, language skills would be enhanced when EFL
learners could frequently practise English, as highlighted by Ma and Wang (2009). In light of this, on
the one hand, technology could stimulate language learners’ motivations to expand their linguistic
knowledge (Golonka et al., 2014; Sulaiman & Kassim, 2011). For example, Gao, Li, and Cui (2010)
argue that online resources like English movies could motivate Chinese students’ interest in English
learning and benefit the enhancement of their listening competence. Even though they might not
understand what the performers say in English movies, students could see the subtitles with both
Chinese and English to exploit their home language to translate and make sense of the video content
(Gao et al., 2010). In this way, videos can be seen as the scaffolding to assist Chinese students to
accumulate linguistic knowledge in authentic learning environments. On the other hand, due to the
development of technology, their learning locations would not be limited in school. For example,
despite that the Covid-19 prevented Chinese students from engaging in a face-to-face class, they
could acquire online courses to study, as proposed by Bao (2020). In terms of these two points,
technology could facilitate college students in China to learn and practise English autonomously.
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Culture: Establishing a shared meaning map for enhancing college students’ English
communication competence

Culture could be regarded as a shared meaning map, as highlighted by Fischer (2009). Accordingly,
learners in the same cultural group could build a common conception to interpret and figure their
world by language (Hall, 2013b). However, while college students in China have opportunities to
acquire English knowledge such as vocabulary, grammar and pronunciation in class, it is challenging
for them with the oriental culture to use English to communicate with other English speakers with
the western culture, as proposed by Zhao and Coombs (2012). In this regard, when EFL students
could not construct a shared meaning map with other English speakers, these two-group people,
without common conceptions to make sense of items (e.g., objects), might feel challenged to apply
the same language (English) in expressing their ideas successfully.

In light of this, on the one side, culture liberates humans from the unpredictability of the world,
while, on the other side, it constrains people to translate this world by constructing principles, which
would hinder them from creating meanings by language, as stated by Kramsch (1998). These two
side effects of culture will be expressed in three ways- social, historical and imaginable (Kramsch,
1998). Based on this point, for EFL students in China, in order to improve their English
communication skills, they should understand the culture of other English speakers. Therefore, this
section will explore how technology could provide a crucial medium for Chinese students to
establish a shared meaning map with other English speakers from these three layers, namely, social,
historical and imaginable, as follows.

Understanding culture from the social level through technology

From the perspective of the social plane, when Chinese students have realised that they belong to a
specific social group (e.g., an EFL learning group), they are more likely to adopt similar ways to
interpret the world when communicating with other members in the same society (see Hall, 2013b).
In this regard, culture would be constructed by virtue of sharing opinions and thoughts through using
the same linguistic system, as argued by Kramsch (1998). In light of this, during the English-learning
journey, college students in China should establish a new conceptual map that can be shared with
other English speakers. In this way, they can make sense of how to use English to convey meaning in
order to make others understand.

In order to achieve this aim, technology could help Chinese students to establish this new shared
meaning map, as highlighted by Lim and Yang (2008). As the technology matures, mobile apps
downloaded in a smartphone, like WeChat (similar to Facebook), could facilitate Chinese students to
build social relationships with others by video calls, texts or voice calls (Shi et al., 2017). In this
way, through the medium of WeChat, EFL learners could find other English speakers to seek
assistance for improving their spoken English skills. For example, in WeChat, there are lots of
language exchange groups between Mandarin Chinese and English, in which EFL students in China
could find English speakers who want to learn Chinese (Wang, Fang, Han, & Chen, 2016). Thus,
during the communication process, these two-group people could share their understandings about
the world with each other to build common conceptions in the online community.

Interpreting culture from a historical layer through technology

With respect to the historical level, culture could be shaped by its histories and traditions (Kramsch,
1998). In this regard, Bakhtin (2010) suggests that in order to comprehend the meaning of any single
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linguistic item deeply, language learners should explore the historical contexts of its usages. This
could be achieved by internet search engines, including Google and Baidu, as acknowledged by
Abdur, Islamb, Hossainc, & Jiang (2019). For example, when Chinese language learners would
translate and interpret the English word ‘renaissance’, it might be necessary for them to clarify its
meaning by understanding the history behind this vocabulary.

However, Chinese teachers might undervalue the functions of culture, particularly at a historical
level, during English teaching progress (Wang, 2012). As a consequence, even though they could
transfer language information (e.g., phrases) to college students, they would not shape their
conception map to facilitate EFL learners to comprehend the historical (cultural) meanings of target
language materials, as stated by Wang (2012). Focused on this obstacle in the English learning
process, the CALL pedagogical approach should be encouraged in China to assist college students in
interpreting culture by using web search engines to realise the ways of applying linguistic items in
the recurrent historical contexts.

Making sense of culture from an imaginational level through technology

Apart from language learning in the sociocultural contexts, culture, with regard to the imaginational
layer, could be expressed by members in discourse communities to share their common imaginations
about the future, highlighting both achieved and unachieved dreams (Kramsch, 1998). As stated by
Kramsch (1998), these imaginations shaped by culture would be expressed by the linguistic system
through communication. However, in Chinese colleges, except in English class, there are fewer
opportunities for students to use the target language to chat with others. Meanwhile, their language
knowledge is mainly focused on the academic level to acquire desired scores in English exams, as
argued by Peng (2014). Therefore, the understanding of culture based on an imaginational level
through communication with other English speakers could not be achieved in Chinese colleges.

In line with this issue, the conception map in terms of the imaginational plane could be effectively
constructed by technology. For example, TV programmes, like BBC “Future of New”, could predict
whether Covid-19 would have a continuing implication on humans’ living environments (Henriques,
2020), through expressing ideas and opinions in English. With the dissemination of these resources,
EFL students could establish their conceptions to see how English speakers would anticipate and
comprehend this world for making sense of their culture. In this way, by understanding a metaphor of
cultural reality (Kramsch, 1998), college students in China would build common thoughts to
communicate with other English speakers to enhance their spoken English skills.

Difference: Technology as a medium to distinguish and group linguistic information

Identifying the difference between different cultures as mentioned above, difference, which
constructs the binary oppositions, is crucial for students to interpret linguistic signs (Hall, 2013b), as
well as classify and position items (e.g., objects) in different groups (Woodward, 1997). Given the
importance of difference on language learning, this section will explore how technology could help
college students in China to realise the differences demonstrated in the English learning progress
through two approaches—distinguishing different linguistic signs and grouping different linguistic
resources, for enhancing their language skills.

Distinguishing meanings between different linguistic signs

Difference plays a significant role in defining language meanings. This is because the meaning of
each linguistic sign partly relies on the connection with other different signs, as explained by Hall
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(2013b). For instance, students might interpret the meaning of ‘woman’ by its distinction from the
word ‘man’ (Woodward, 1997). In this regard, Sun (2010) proposes that during new language
learning progress, it is necessary for EFL learners in China to realise different meanings behind
different linguistic signs, vocabularies in particular. This could be more effectively and conveniently
achieved by electronic dictionaries, compared with printed dictionaries, as highlighted by Koyama
and Takeuchi (2003). For example, there have been various mobile apps with similar functions to
electronic dictionaries in China, including BaiCiZhan and Youdao (Zhang, 2018). These apps could
download the crucial vocabularies that would be frequently used in academic writing or interpersonal
communication, and thus college students, through typing the words in the searching box, would
understand and distinguish their meanings more efficiently.

Apart from the convenience of electronic dictionaries for students’ self-learning process, Kahoot, as
an online game-learning platform, is performed as an educational technology, which has been
applied in teaching progress, as recommended by Plump and LaRosa (2017). This technological
invention could help language teachers to customise multiple-choice questions, and thus test whether
their students have understood vocabularies that they might feel confused (Taylor & Reynolds,
2018). In this way, Taylor and Reynolds (2018) state that Kahoot, seen as an interesting learning
activity, could stimulate students’ motivation to review the differences of the meanings in their
previous learning vocabularies. However, since this educational technology- Kahoot, has not been
allowed to be employed in Chinese colleges, Qi and Liu (2018) suggest that language teachers
should realise its advantages and popularise its applications in class in future.

Grouping (categorising) linguistic resources

Difference could promote language learners and teachers to position linguistic resources in different
groups based on the learning themes (Gan & Zhong, 2010). According to the information-processing
theory, when received learning information could be grouped in terms of their connections and
differences, students would efficiently possess, organise and master this input learning information
(Zhou & Brown, 2015). In this regard, under the content-based instructions (CBI) guided by the
standards-based education in Chinese colleges, the pedagogical program encourages language
teachers to design their teaching instructions based on different learning topics (Gan & Zhong,
2010). In other words, through the CBI education model in China, language teachers should prepare
teaching materials surrounded by a particular topic to develop students’ language skills from
information input- listening and reading, to knowledge output- writing and speaking. In order to
focus on these four aspects, college teachers tend to apply the World Wide Web in searching and
classifying pedagogical resources, with respect to the content-based English learning materials, to
achieve their teaching aims (Gan & Zhong, 2010).

Identity expressed by digital literacies in an information-shared website for language learning

Identity could be marked out by difference, which would facilitate people to differentiate their own
identities from others (Woodward,1997). Due to the maturity of technology, an information-shared
website published on the World Wide Web like weblog could provide spaces for language learners to
explore, to voice and to realise their identities (McGinnis, Goodstein-Stolzenberg, & Saliani, 2007).
In this way, identity, infused with meaning, would be expressed by digital literacies to promote
individuals to understand who they are (e.g., nationality, race and gender) and whom they want to
become in future, as argued by McGinnis et al. (2007). For language learners, Peirce (1995) suggests
that their different identities could arouse their multiple desires for investment in second language
acquisition. Based on this point, this section will explore how technology could encourage college
students in China to express their identities to facilitate their English learning desires. In order to
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achieve this aim, two aspects will be explored: 1. digital literacies through an information-shared
website for helping students to show their identities. 2. identities carried with various desires for
investment in the EFL learning process.

Digital literacies for helping students to show their identities

As stated by Hall (2013a), identity could be expressed by language, including pictures and words.
With the development of technology, digital literacies such as streaming videos, audios and images,
could facilitate people to demonstrate their multiple identities in an information-shared website- blog
(McGinnis et al., 2007). In this way, by using these digital linguistic resources, Tang (2008) states
that students in China would feel free and comfortable to express their real thoughts and opinions
towards the world, and meantime realise who they are in their social contexts. This is similar to the
traditional diary content to reflect their understanding of their social lives, as stated by McGinnis et
al. (2007).

However, different from traditional diaries, when online users could convey their narratives and
ideas through the weblog, they would receive their audiences’ comments (Sulaiman & Kassim,
2011). In this way, audiences, based on the information published in individuals’ weblogs, could
realise these people’s identities, as stated by Sulaiman and Kassim (2011). In connection with the
Chinese context, college students are more likely to use Weibo, similar to the social media tool
Facebook, to use varieties of linguistic forms to create, write and describe their multiple identities in
recent years (Yi, 2011). In this way, their identities would not only be shaped by themselves, but also
be noticed by their audiences.

Identities with multiple desires for investment in the EFL learning process

After language learners realise their different identities, these identities would arouse their various
desires to practise the target language and thus satisfy the social needs in their particular contexts
(Peirce, 1995). In China, college students are required to learn English, since, with high proficiency
in English, they are more likely to achieve the role that they want to become in future (Hu, 2002). In
this regard, as highlighted by Peirce (1995), when humans are inclined to learn a new language with
the motivation given their different identities, they tend to spend more energy and time on improving
their language skills.

Based on this point, technology could be regarded as a crucial medium for encouraging college
students to devote their investment to English learning. This is because, with the globalisation, social
media, as an interactive computer-mediated technology (Walther, 1996), would provide the platform
for teens from different nations to build connections with each other, and thus these adolescents
could construct and share the content on their online spaces through self-initiated digital literacy
practices (McGinnis et al., 2007). In this way, Chinese students have more opportunities to find other
English speakers through their published digital literacies and chat with them by typewriting or video
calls to practise their English. This online conversation could help EFL learners with low proficiency
in oral English to reduce their nervous and uneasy feelings since in face-to-face communication, they
usually feel anxious when they need much time to transfer previous language knowledge to output
messages.

Conclusion

This essay has critically discussed the issue of the functions of technology on EFL learning and
teaching in Chinese colleges, based on the literature. The results reveal that technology could be
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employed to enhance college students’ English competence and improve teachers’ teaching
effectiveness, through the exploration from four aspects, namely- language, culture, identity and
difference. From the culture stage, social media, including Facebook and WeChat, search engines
(e.g., Google and Baidu) and TV programs (e.g., BBC) could provide a platform for college students
to explore the conceptions of English speakers and thus build a shared meaning map. Otherwise,
without common thoughts about the world, Chinese students might feel challenged to apply English
in expressing and sharing their ideas in the way that other English speakers could understand.
However, teachers in China usually ignore the importance of culture on students’ English learning
progress. Accordingly, the communication skills of most college students are still at a low level. In
light of this issue, EFL learners in China should be encouraged to exploit technological products for
establishing common conceptions with other English speakers.

Apart from the construction of a shared conception map, with respect to language, EFL students
should link their visions and thoughts about the world with particular linguistic signs (e.g., words
and sounds). Given each linguistic system with a particular approach to encoding the world, when
learning a new language- English, college students should master the codes, which construct the
bridge between their conceptions and linguistic signs. In this regard, from the angle of language
learners, online resources like English movies could facilitate college students to comprehend the
codes of linguistic signs (e.g., vocabularies) in an authentic learning environment. From the
perspective of teachers, Web 2.0/3.0 could help them to design their pedagogical instructions to
satisfy students’ learning needs. For example, language teachers should prepare a relevant video for
learners who could efficiently master new language information by their visual-spatial intelligence
and thus make linguistic materials accessible and understandable.

Meanwhile, in order to help Chinese students to encode their visions about the world through a
different linguistic system by the application of target language (English), difference, with the
establishment of binary oppositions, could not only promote students to interpret the meanings of
different linguistic signs, but also assist language teachers in positioning their teaching resources in
different groups based on the learning topics. In line with this, technology could play a crucial role in
English learning and teaching. From the angle of language learning, mobile apps like BaiCiZhan
(similar to the electronic dictionaries) and educational technology- Kahoot could facilitate college
students to collect, distinguish and review vocabularies that they might feel confused about their
different meanings. Then, for language teaching in Chinese colleges, due to the encouragement of the
CBI curriculum program on English class, teachers could, through Web 2.0/3.0, search and group
relevant pedagogical materials in terms of the topic-based learning content to assist students in
categorising linguistic messages according to their connections and differences.

Additionally, identity could be marked out by difference, which would promote individuals to
differentiate their own identities from others. Given the development of technology, an
information-shared website like weblog could provide an area for language learners to establish, to
voice and to realise their identities. In this way, identity, infused with meaning, would be expressed
by digital literacies (e.g., streaming videos and images) to facilitate humans to understand who they
are and who they want to become in future. After EFL learners in China realise their different
identities, these identities would awaken their multiple desires to practise English and thus satisfy
their social needs in their particular contexts.

However, even though technology has positive implications on language learning and teaching in
terms of these four aspects- language, culture, identity and difference, it is still challenging for
college teachers to apply it in English class effectively. On the one side, given the long-time
traditional teaching model, Chinese teachers tend to dominate the class and transfer the main
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learning materials. As a consequence, they usually pay less attention to designing learning activities
by using educational technology (e.g., Kahoot) to promote students’ learning interests and
motivation for them to study in an active and comfortable learning environment. On the other hand,
teachers might lack skills of transferring linguistic knowledge through the way of computer-assisted
language teaching. Based on these two main points, the following research should provide detailed
suggestions about how to integrate technological products into the English teaching process in
Chinese colleges.
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