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With the affordances offered by GenAl (Generative Al) in nearly every aspect of language
learning and teaching - including material development and assessment - both novice and
experienced educators can now create tailored materials for their learners with remarkable
ease. This shift has raised questions about the necessity of relying on established ELT (English
Language Teaching) textbooks, which traditionally provide a well-structured curriculum and
high-quality content. Drawing on his experience in developing in-house EAP (English for
Academic Purposes) materials at an EMI (English as a Medium of Instruction) university, the
writer will examine the challenges of using GenAl to create reading texts and the relevant
learning tasks that accompany them. These challenges encompass text readability, the con-
tent overlap encountered in the question ortask types, and the necessary review and revision
forenhancing the quality and suitability of the generated materials. While potential solutions
such as prompt engineering and the use of a readability tool will be shared, the ultimate aim
ofthis articleis to encourage reflection on the impact of GenAl on EAP material development.
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Introduction

The proliferation of GenAI has enabled language teachers to create customized learn-
ing materials with unprecedented speed and ease. It may not be an overstatement
to say that most language teachers today have experimented in some way with the
use of GenAl to support their teaching, from generating lesson ideas and activities
to developing materials (Bonner et al., 2023; Pack & Maloney, 2023; Li et al., 2024;
Povey, 2024). In particular, Wadden et al. (2024) utilized Al tools to develop tailored
reading and listening materials for their semi-intensive English program. Bonner et
al. (2023) demonstrated how ChatGPT can be used for generating reading passages
and related questions for assessment. Aryadoust et al. (2023) used it to develop lis-
tening scripts and test items across different proficiency levels. In the EAP context,
Glahn (2024) applied ChatGPT to the design of the syllabus and in-class activities 1
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before studying their learners’ perceptions. In the same vein, even ESP (English for
Specific Purposes) practitioners have leveraged GenAl in creating learning content
texts and word lists such as in agriculture (Chirobocea-Tudor, 2024) and in health
sciences (Triana & Anita, 2025).

While the ability of GenAl to generate materials for language teaching is undis-
puted, most scholars mentioned above have suggested further scrutiny of the accu-
racy and appropriateness of the outputs (e.g., see Li et al., 2024). Many current users
of GenAl have also advocated for the necessary inclusion of proficiency levels in
prompt writing. In this article, the author aims to further support and confirm these
best practices through a reflection on his experience in producing EAP reading mate-
rials and the associated learning tasks. It is hoped that this reflective piece will pro-
mote more criticality towards the use of GenAl, which in turn may benefit both
teachers and material developers when performing the task.

Challenges of using GenAl to develop reading materials

Text readability

One most common challenge is related to readability, which is defined by Wray and
Janan (2013, p. 70) as “the degree to which a text is matched to its intended and actual
reader”. A suitable readability level helps prevent learners from becoming demoti-
vated by texts that are either too easy or too difficult to comprehend. The ease and
speed at which GenAlI can generate texts may result in novice or less experienced
teachers overlooking readability when developing reading materials for their learn-
ers. To illustrate, the prompt below seems to have perfectly provided the desired
text for teaching reading comprehension on the topic ‘western education systems’.

Create a 1200-word essay on the topic ‘Western education systems’ focusing on
these countries: the UK, the US and Australia.

Essay 1. Generated text without applying readability level to the prompt
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However, when the text is run against CEFR (Common European Framework) Text
Analyzer - an online tool to measure readability, it is pitched at C2, written in lan-
guage intended for learners at an advanced level. This text will prove too challenging
for lower proficiency learners, for example, at B2. One quick solution to the issue of
readability is to specify the required level in the prompt:

Create a 1200-word essay on the topic ‘Western education systems’ at CEFR B2
level. The essay should focus on these countries: the UK, the US and Australia.

Essay 2 below is more suitable for learners at a lower proficiency level since it fea-
tures shorter, less complex sentences and high-frequency vocabulary.

Essay 2. Generated text at CEFR B2

Not only is the creation of text affected by the readability issue, but producing lead-in
questions also faces the same challenge. As shown in Text 1, the first set is generated
without specifying the required level in the prompt, which results in questions that
are far more abstract than those in the next two sets.
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Text 1. A comparison of prompts used for creating lead-in questions

Continuous revision of outputs

The creation of reading tasks is another dauting challenge to tackle. This is a process
that involves continuous revision before they can eventually be used for teaching
or assessment purposes. Take the following most common reading task: matching
headings to sections. At a quick glance, the generated task in Text 2 looks promis-
ing; however, a careful reading of the provided headings immediately shows that the
words ‘assessment’ and ‘teaching methods’ in sections C and D exactly match the
same words as the first two headings. This means either the headings or the sections
will need to be paraphrased or reworded to increase the difficulty level of the task.
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Text 2. Task: matching headings to sections

A revision may also be needed in the summary completion task. Text 3 shows the
generated task on the topic ‘The Internet of Things’. This has had mixed success. On
one hand, it provides a good summary of the 1200-word text; on the other, a quick
revision is needed because six questions were generated instead of five. While this
may seem like a minor issue, as the first two blanks can be combined as ‘collect and
share’ (see Text 3), it further highlights the need for continuous revision. At this point,
the suitability and difficulty level of the task have not even been considered.

Text 3. Task: summary completion
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Overlapping content in the task-types

One final challenge is found in the area of overlapping content being tested. For
efficiency purposes, material writers might be tempted to use the prompt in Text 4.
However, using it may inadvertently lead to an overlap.

Text 4 compares two generated task-types: Multiple Choice Questions (MCQs) and
fill-in the blanks. There is one obvious overlap: both the second MCQ question and
the first fill-in-the-blank question essentially test the same content: ‘GCSEs’ - the
type of exams students take at the end of secondary school in the UK. To prevent
this overlap, it may be necessary to break the text into several parts and apply two
separate prompts for each task-type such as: ‘create 5 MCQs with four options for the
text’ and ‘create 5 fill-in the blanks questions for the text’.

Text 4. Two generated tasks: MCQs and fill-in-the-blanks

Implications

As demonstrated above, the challenges of using GenAl to develop reading materials
appear to make it less readily accepted as a suitable approach for teachers who need
to produce specific content that existing EAP textbooks cannot fulfill. Despite this,
the author would argue that EAP material writers and teachers should still adopt
GenAlI depending upon their teaching experience and familiarity with the different
approaches to materials development.

Altinmakas (2024) suggests that since new or less experienced teachers might
not have the necessary experience in developing EAP materials, they may want to
use academic skills textbooks published globally given the strengths which include
more structured syllabi and pedagogically sound texts. At this stage, they can follow
the entire content of the books or adapt some of the tasks to better suit the needs
of their learners (see Hyland, 2006 for the various ways of adapting EAP materials).
Once they have acquired sufficient experience, they can begin to leverage GenAl,
for example, to generate suitable texts and tasks. Similarly, more experienced teach-
ers can choose to continue developing EAP materials using the methods they are
accustomed to, such as utilizing authentic journal and web articles, adapting them,
or writing from scratch if necessary. However, given the strengths of GenAl, they
may also want to incorporate it into their repertoire of approaches and techniques
for producing materials.
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Conclusion

The development of reading material and its associated tasks by using GenAlI is not
a straightforward process. The endeavour may be fraught with challenges: the read-
ability of the generated text, the continuous revision needed and the potential over-
lap. While it has been shown that prompt engineering and the use of a readability
tool can help tackle the issues to a certain extent, it is important for EAP material
writers to be aware of the strengths and limitations of GenAI and to maintain a criti-
cal stance towards its generated outputs. Since it has been adopted by an increasing
number of practitioners, it can be considered one of the various approaches in a
reading material developer’s arsenal.

This reflection has only focused on several texts and tasks, which is a limitation
that has to be acknowledged. A larger number of texts and tasks for analysis may
yield different results than those presented here. However, this should not diminish
its significance, particularly in raising awareness of the potential drawbacks it pres-
ents while addressing the diverse needs of EAP practitioners.

Finally, it is important to emphasize that the generation of non-fiction reading
passages by GenAl for educational materials, as illustrated in Essays 1 and 2 above,
should adhere to ethical guidelines, which include the verification of facts and data.
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