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Abstract

Considering the growing prevalence of the implementation of technology in the field of language
education, the widely used approach called “blended Learning”, defined as a mixture of face-to-face
education with computer-assisted instruction is reported to be beneficial in several aspects such as
improved performance, a high-quality English learning context, and better performance in the inte-
grated skills of the English language. However, a number of shortcomings, such as a greater load
of responsibility, and the lack of familiarity with modern learning methods have also been reported
in the literature. Taking the pivotal, yet underestimated role of teacher boredom in education qual-
ity, the study set out to explore whether this approach, as compared to traditional ones, brings about
more boredom among EFL teachers. With the inclusion of 78 EFL teachers, the research used a ques-
tionnaire developed by Kruk et al., (2024), named the “L2 teacher boredom scale”, distributed via a
Google Forms link. The scale involves five main factors, being “(F1) repetitiveness and monotony,
(F2) inefficient communication, (F3) lack of satisfaction, (F4) lack of creativity, and (F5) lack of inter-
est”. The answers provided by participants comparing boredom in traditional versus blended teaching
methods revealed that there is a statistically significant relationship between the use of blended teach-
ing and teachers’ boredom, in terms of all factors concerned. Moreover, repeated measures ANOVA
as used to investigate the effect of demographic features on the level of boredom, and no statistically
significant effect was observed. Considering the over-reliance of current teaching and educational
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systems on technology, the study is believed to provide practical pedagogical implications for stake-
holders in education, e.g., ongoing professional development, participatory instructional design,
balanced curriculum structure, and monitoring emotional well-being.
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Introduction

Implementing technology as a tool to enhance learning has been growingly prevalent in recent decades.
More precisely, in the realm of language education, approaches such as “Computer-Assisted Language
Learning (CALL)” and “Mobile-Assisted Language Learning (MALL)” have drawn the attention of a
considerable number of researchers. Among a wide variety of concepts investigated, is mobile-assisted
language use (MALU) (Jarvis & Achilleos, 2013), the impact of CALL on language learning as a
whole (Nazeer et al., 2023), along with that on particular skills and sub-skills (Bumela, 2020; Enayati
& Gilakjani, 2020; Tafazoli et al., 2019), recent trends in CALL (Chen et al., 2021; Chapelle, 2005;
Chapelle, 2010; Garrett, 2009; Lim & Aryadoust, 2022), issues related to EFL teachers, such as their
acceptance of CALL and feedback (Mei et al., 2018; Park & Son, 2022; Mohamed & Adnan, 2020),
and the implementation of CALL under specific circumstances (Parmaxi & Zaphiris, 2016; Sylvén &
Sundqvist, 2017).

In the context of English language education, especially in English as a foreign language (EFL) and
English as a second language (ESL) environment, the use of technologies such as artificial intelligence
(AI), mobile applications, social media, and gamification are among prevalent methods being adopted
by English language instructors, as they have been reported to bring about a large number of beneficial
outcomes.

The term blended learning, with its roots in business, related to corporate training (Sharma & Barrett,
2007), was subsequently applied in higher educational settings and currently in language education
(Tomlinson & Whittaker, 2013). In spite of its widespread popularity in today’s world, many scholars
find it hard to define, as the boundaries between web-enhanced learning, blended learning, and hybrid
learning are to some extent blurry. However, according to Smith and Kurthen, (2007), when online
activities rather than face-to-face classes are being used in an educational program, for below 45 per-
cent of the time, this approach can be regarded as blended learning. In the English teaching domain,
when the content is delivered through more than one mode to increase the effectiveness, blended learn-
ing is taking place (Harvi Singh & Reed, 2001).

According to research carried out so far, a number of positive outcomes have been reported for
the use of this method in English language teaching (ELT). To name some, enhanced language skills,
a high-quality English learning context (Albiladi & Alshareef, 2019), escalation in student achieve-
ment (Pardede, 2012), provision of access to materials and learning tasks (Sari et al., 2018), effective
teaching (Hockly, 2018), improved performance in the integrated skills of the English language
(Hashemi & Na, 2020), more effective assessment (Sejdiu, 2014), greater English communication
skills (Mahawan & Langprayoon, 2020) are among proven advantages of this method.

However, its implementation is not free from challenges for both teachers and learners. On the part of
students, they deal with shortcomings, such as self-regulation, technology use (Rasheed et al., 2020),
a greater load of responsibility, lack of familiarity with modern learning methods (Garcia-Ponce &
Mora-Pablo, 2020), the lack of sufficient concentration, and difficulty of online interaction with peers
(Sriwichai, 2020).
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On the other hand, teachers face difficulties such as the use of technology (Rasheed et al., 2020), pro-
vision of the right design (Altay & Altay, 2019; Nissen & Tea, 2012), time issues (Alebaikan & Troudi,
2010; Benson & Anderson, 2010), inadequate teacher training courses in this realm (Ramalingam
et al., 2022), lack of readiness (Rasskazova et al., 2017), dissatisfactory facilities (Le, et al., 2022), and
the increase in workload (Asaad Hamza Sheerah, 2020). Moreover, while implementing technology in
education, teachers may be prone to experience boredom due to several reasons, such as insufficient
interaction with the learners, lack of use of body language, and restricted attendance on the part of
students (Wang, 2024).

Boredom, as an umbrella term, can stem from the extent to which one feels does not possess
any control over the activities which leads to a sense of achievement and how valuable the results they
perceive are for them. Thus, when individuals see a sort of lack of significance and intention, they
eventually feel bored. To provide a more meticulous definition, Pawlak et al. (2020) consider it as
a blend of disengagement, lack of satisfaction, determination, motivation, dynamism, and a misleading
notion of time.

Considering the unquestionable role of teachers’ boredom on education quality in general, the
present study is set to explore whether blended learning can be considered a source of boredom for
EFL teachers. To this end, this research seeks to address the following questions:

1. Is there a significant relationship between using blended teaching techniques and EFL
teachers’ perceived boredom, as compared with traditional methods?

2. Are there any variations in the level of boredom experienced by EFL teachers, based on
their age, gender, educational background, teaching organization, and teaching experience?

Review of Related Literature
Theoretical Framework
Blended Learning

E-learning or the use of Information Communication Technologies (ICTs) in education, as defined
by Asabere and Enguah (2012), refers to taking advantage of the internet, intranets/extranets, video,
audio, and other media to provide access to education. As far as the merits of this approach to learning
are concerned, its assistance in exam preparation and searching activities (Okonu et al., 2023), more
student-centered education (Hidayati, 2016), providing a greater extent of creativity, novelty, and flex-
ibility (Chouthaiwale & Alkamel, 2018), higher level of motivation, enhanced language proficiency
(Desai, 2023), the provision of authentic material (Desai, 2023; Padurean & Margan, 2009; Sabiri,
2020), and being time- and energy-saving (Ahmad et al., 2021) are beyond any question.

Furthermore, as a sub-division of E-learning, blended learning, as the term is self-suggesting, is a
mixture of face-to-face education with computer-assisted instruction (Graham, 2006; p. 97) and is
considered the inclusion of an extensive range of methods, environments, and learning styles (Bojovi¢,
2017). Moreover, according to Allen et al. (2010), the use of the term “blended” is due to the integra-
tion of ICT in both teaching and learning settings. It, therefore, is not a mere combination, rather, it
is an amalgamation of teaching ideas, models, and methods, with a perspective toward novelty and
creation (Teng & Zeng, 2022).
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In general, six main types of blended learning are categorized (Horn & Staker, 2011; Remizantseva,
2019) as follows:

a. Face-to-Face Driver, where the teacher is directly involved in a physical classroom;

b. Rotation, in which students are provided with an opportunity to take part in online
rather than in-person classes;

c. Flex, where the main interaction between teachers and the students takes place via the
Internet;

d. Online Lab, entailing to work in classrooms with particular equipment, with the pres-
ence of an instructor;

e. Self-Blend, where students opt for online courses themselves;

f. Online Driver, in which in-person classes are rare.

Teacher Boredom

Boredom can be classified into two main categories #rait boredom and state boredom. Whereas the
former is generally a steady disposition and is experienced regularly, such as on occasions of doing a
task, the latter is more temporary in nature and is aroused in reaction to a particular condition (Putwain
et al., 2018).

Relevant to the context of this study, in academic settings, boredom can be a result of objectively
feeling a lower level of motivation while subjectively being dissatisfied, frustrated, and disinterested
(Tam et al., 2020). The prevalence of this emotion is so that it has been reported to be one of the most
frequently experienced states in a typical classroom (Shen, 2022; Pekrun et al., 2010; Daschmann
et al., 2011; (Tam et al., 2020). As per the abovementioned typology, state boredom in classroom can
be seen in cases of absence of matching between the teaching procedures and the proficiency level of
the students (Derakhshan et al., 2021) where trait boredom, or boredom proneness (Bench & Lench,
2013) has its roots on the learners’ (and the teachers’) characteristics and their proneness to this feeling
in the majority of their lives (Derakhshan et al., 2021).

Although recent years have seen an exponential growth of interest in exploring student boredom (Kruk
& Zawodniak, 2018; Li, 2021; Ali EI Deen, 2023; Pawlak et al., 2022; Pawlak et al., 2020; Daschmann
et al., 2014; Goetz & Hall, 2014; Sharp et al., 2016; Li et al., 2023), far too little attention has been paid
to teacher boredom (Tam et al., 2020; Wang, 2024). However, bored teachers are considered to be among
the paramount factors which contribute to demotivated students and their poor performance (Lisa et al.,
2017; Pekrun et al., 2010; Sulea et al., 2015; Tam et al., 2020; Tze, Daniels & Klassen, 2016).

Related Literature

With the development of using technology in education, and then becoming an integral part of it, a
considerable amount of literature has been published, focusing on the psychological aspects of this
phenomenon (Abbas et al., 2018; Stockwell& Reinders, 2019; Yu, 2022). However, despite the unde-
niable importance of contemplating the way educators feel and their emotions (Schutz & Lee, 2014),
this domain has largely concentrated on the students’ emotions (Fried et al., 2015).

The research concerning boredom in teachers can be divided into four main classes: (1) prevalence of
teacher boredom, (2) those focusing on underlying reasons, (3) the studies comparing teacher bore-
dom in different situations, e.g., two teaching approaches, and (4) the effect of teacher boredom on the
teaching quality.



5 Technology in Language Teaching & Learning, 7(3)

For one thing, regarding the widespread presence of teacher boredom in educational contexts, Shen
(2022) conducted a systematic review to investigate the effect of emotion regulation on EFL teachers’
burnout, anxiety, and boredom. The review revealed that boredom is a common feeling that roughly
25percent of all sessions bring about boredom to the teachers (Keller et al., 2014). Similarly, Farrell
(2022) reported boredom among the three most frequently reported emotions by novice ESL (English
as a second language) teachers. Moreover, Derakhshan et al., (2024) discovered boredom to be among
the most regular negative emotions of 35 EFL Iranian university teachers.

As far as the underlying reasons of teacher boredom are concerned, Wang (2023) probed into how
bored 216 Chinese EFL teachers feel they are while teaching online. In a comparison between face-
to-face and online classes, the latter was seen to be more boring. The study found that factors involved
in this boredom can be grouped as (1) those who have something to with the learners, (2) the task
itself, (3) those with a relation to IT, and (4) teacher-related ones, where the last two were considered
as the most regularly reported reasons. In line with the scope of this study, Khajavy et al., (2018),
by investigating both positive as well as negative emotions of 11 Iranian teachers, by conducting
semi-structured interviews, found that the main sources of teacher boredom in their under-study
population were demotivated and uncollaborative students. Another research by Dumanci¢ (2018)
probed into the root causes of boredom among primary- and secondary English teachers. According
to results obtained from this study, although a larger number of instructors did not report any effect
of their boredom on their educational quality, others believed that when they were bored, their
instruction would suffer as well. In an attempt to find out the causes of this feeling, they discovered
that the factors responsible for boredom are as follows: (a) content with too much focus on grammar,
(b) the subject matter, (c) the learners’ behavior, low level of motivation and insufficient knowledge,
and (d) student assessment.

The third group of studies attempted to make a comparison between teaching procedures, in terms of
the level of teacher boredom they lead to. For instance, Pawlak et al., (2021) compared the concept
of boredom between online and in-person classes and also between content-based against skills-based
courses. Their qualitative study involved 34 EFL teachers, who were supposed to comment on these
variables through interviews and online questionnaires. As obtained by the data analysis, most of them
found online courses more boring than traditional, face-to-face ones. More interestingly, they did not
see any difference in terms of boredom comparing skills-based and content-based courses. They also
explored whether teachers (and students) were equipped with strategies to handle boredom. The research
demonstrated that teachers had an extensive range of useful strategies whereas students did not.

As per the fourth category, regarding the effect of teacher boredom on students and class as a whole,
Tam et al., (2019) aimed at investigating the effect of teacher boredom on the extent to which learners
feel bored during their learning journey. With a sample including 437 students, they found that the
more bored a teacher is, the less motivated the learners are prone to feel. It was noted that as students
perceive their instructor as bored, they feel bored as well, which then results in a decrease in their moti-
vation levels. Further, the study by Borgonovi et al., (2023) explored the notion of academic boredom
and its relationship with the use of ICT. It was reported that when learners use ICT for entertainment
purposes, they experience being bored. However, teacher enthusiasm contributed to less boredom,
irrespective of ICT usage. Put simply, teacher enthusiasm was found to act as a moderator factor
between these two variables.

As mentioned earlier, in spite of undeniable significance of the effect of teacher boredom on the educa-
tion quality and affections of students, to the best of our knowledge, very few studies have investigated
the impact of the use of blended learning teaching method on this concept. Hence, this study seeks to
obtain data that would contribute to addressing this research gap.
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Methodology
Participants and Sampling

The study aimed to investigate the extent to which Iranian EFL teachers feel bored while using a blended
teaching approach. To this end, participants were selected by random sampling technique through the
distribution of online questionnaires in online social media groups e.g., Telegram groups. A sample of
78 EFL teachers took part in this research, 41 percent of which were females, as opposed to 59 percent
male. As far as their educational level is concerned, 24.4 percent reported holding B.Sc. or B.A. degrees,
51.3 percent M.A. or M.Sc. degrees, 20.5 Ph.D., and 3.8 percent other degrees. As per their teaching
experience, 16.7 percent had an experience of less than two years, 26.9 percent 2 to 5 years, 38.5 per-
cent 5 to 10 years, and 17.9 percent over 10 years. With regards to their organizational institute, 44.9

Table 1 Demographic information of the participants

Variable Number %
Age Under 20 3 3.8
20-30 14 17.9
30-40 38 48.7
40-50 20 25.6
Over 50 3 3.8
Total 78 100.0
Academic Level BA/B.Sc. 19 24.4
MA/M.Sc. 40 51.3
Others 3 3.8
Ph.D. 16 20.5
Total 78 100.0
Maijor English Language Teaching 18 23.1
English Language Literature 24 30.8
English Language Translation 28 35.9
Other 8 10.3
Total 78 100.0
Gender Female 32 41.0
Male 46 59.0
Total 78 100.0
Years of Teaching Experience 2-5 21 26.9
5-10 30 38.5
Less than 2 13 16.7
More than 10 14 17.9
Total 78 100.0
Educational Organization Institute 35 44.9
School 10 12.8
Both (School and Institute) 21 26.9
Other 12 15.4

Total 78 100.0
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percent were employed in institutes, 12.8 percent in schools, 26.9 percent in both, and 15.4 percent in
other organizations, such as universities. Table 1 depicts the demographic features of the participants.

Data Collection and Instruments

To compare how bored English language teachers feel they are while using blended learning, versus
traditional class forms, an English questionnaire developed by Kruk et al., (2024), named the “L2
teacher boredom scale”, was distributed via a Google Forms link. With the utmost priority of ethical
concerns, they were given an informed consent form prior to the representation of the set of questions.
The form ensured their responses remained confidential and informed them regarding the purpose of
the study. In the initial part, EFL teachers were supposed to fill in some information regarding their
demographic information, and the second part included questions about their perceived boredom. The
questionnaire was modified, so that each question was presented in two forms: first, starting with “In
traditional teaching methods,”, and second, “While using blended teaching methods,”. The modified
version was pilot tested to be revalidated and the Cronbach alpha was found to be 0.7, which is an
acceptable rate (Taber, 2018). The questionnaire involved five general factors, being “(F1) repetitive-
ness and monotony, (F2) inefficient communication, (F3) lack of satisfaction, (F4) lack of creativity,
and (F5) lack of interest” (Kruk et al., 2024; p. 12). It involved rating statements such as “While using
blended teaching methods, constructing language tests is interesting for me.” on a 7-point Likert scale
from ‘completely disagree’ (1) to ‘completely agree’ (7). The answers to each factor were then com-
pared to explore which approach brought more boredom to Iranian EFL teachers.

Data Analysis

The data was analyzed through the Statistical Package for Social Sciences 27" version. More partic-
ularly, Descriptive Statistics, two independent samples T-test (Student, 1908), and repeated measures
ANOVA were the main tools to conduct the analyses throughout this study. T-test was used since the
research aims to investigate the effects of the use of blended teaching as the independent variable
on Iranian EFL teachers’ boredom as the dependent variable. Repeated measures ANOVA was used
to investigate the effect of demographic information on boredom levels. Furthermore, the normality of
our sample was tested through the Kolmogorov-Smirnov Test, where the Sig. A value of greater than
0.05 represents the normal distribution of the data.

Results

To investigate the effect of using a blended teaching approach on teacher boredom and compare it with
traditional teaching methods, a total of 78 EFL teachers were involved in the study. Table 2 depicts the
descriptive statistics for the five main factors of the questionnaire.

To probe into whether teacher boredom varies significantly when implementing blended teaching as
compared to traditional teaching, initially, the normality of the data for the two teaching procedures
was tested through the Kolmogorov-Smirnov Test. According to the results, the data was normally
distributed (P-value = 0.200). Subsequently, the two independent samples T-test was employed.
Table 3 represents the results of the Kolmogorov-Smirnov Test and Table 4 indicates the difference
in terms of each factor involved in the study between the two teaching approaches.

As per the results provided by this test, with regard to the first factor, i.e., repetitiveness and monotony,
EFL teachers reported more boredom (t (10) =31.222, p =.000) when implementing a blended teach-
ing approach (M + SD =436.17 + 7.885) as compared to traditional one (M + SD =218.00 + 15.192).
Similarly, a statistically significant difference (t (8) = 58.336, p =.000) was seen in terms of the second
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Table 2 Descriptive statistics for (F1) repetitiveness and monotony, (F2) inefficient communication,
(F3) lack of satisfaction, (F4) lack of creativity, and (F5) lack of interest

Teaching approach Factor Mean Std. deviation Variance Skewness Kurtosis
Blended Teaching F1 436.17 7.885 62.167 1.216 + .845 1.375 £ 1.741
F2 433.20 6.017 36.200 -.187 + .913 -.036 + 2.000
F3 440.75 3.775 14.250 -.358 + 1.014 257 £ 2.619
F4 439.67 3.055 9.333 935 £ 1.225 .
F5 431.00 3.651 13.333 .000£1.014 -3.300 £ 2.619
Traditional F1 218.00 15.192 230.800 1.189 + .845 1.872 +1.741
Teaching F2  212.60 5.941 35300  1.108 +.913  1.268 +2.000
F3 211.75 5.500 30.250 -1.270 £ 1.014 2.426 +2.619
F4 205.33 9.452 89.333 1.390 + 1.225 .
F5 202.00 3.464 12.000 .000+£1.014 -6.000 £ 2.619

Table 3 Normality test of Kolmogorov—Smirnov for variables

Variable Kolmogorov-Smirnov?

Statistic df Sig.
Blended Teaching Boredom .100 22 .200*
Traditional Teaching Boredom A7 22 .200*

*This is a lower bound of the true significance.

Table 4 Two-independent samples t-test results for each factor

Boredom factor Teaching approach M *SD t df Sig. (2-tailed)
Repetitiveness Blended Teaching 436.17 + 7.885 31,992 10 000
and Monotony Traditional Teaching 218.00 + 15.192 ' '
Inefficient Blended Teaching 433.20 £ 6.017 58.336 8 000
Communication Traditional Teaching 212.60 + 5.941 ' '
Lack of Satisfaction Blended Teaching 440.75 £ 3.775
. ) 68.657 6 .000
Traditional Teaching 211.75 £ 5.500
Lack of Creativity Blended Teaching 439.67 £+ 3.055
- . 40.861 4 .000
Traditional Teaching 205.33 £ 9.452
Lack of Interest Blended Teaching 431.00 £ 3.651
. . 90.995 6 .000
Traditional Teaching 202.00 + 3.464

factor- inefficient communication, where blended teaching was observed to bring about more bore-
dom (M £+ SD =433.20 + 6.017) than its counterpart (M + SD =212.60 + 5.941). Regarding the third
factor, likewise, it resulted in more boredom (t (6) = 68.657, p =.000) while using the blended
approach in teaching (M + SD =440.75 £ 3.775) than traditional approaches (M + SD=211.75+5.500).
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In addition, lack of creativity was a boredom-causing factor with a considerable difference (t (4) =
40.861, p =.000) between blended (M £+ SD = 439.67 £ 3.055) as opposed to conventional teaching
methods (M = SD = 205.33 + 9.452). Ultimately, the fifth factor, lack of interest, also varied signifi-
cantly (t (6) = 90.995, p =.000) between the two covered teaching approaches, where blended educa-
tion was perceived to lead to more boredom (M £ SD =431.00 + 3.651) than the other one (M + SD =
202.00 £ 3.464).

Overall, as can be seen from Table 5, an inclusive test comparing the approaches indicated that blended
teaching (M = SD =1917.80 + 492.587) makes EFL teachers more bored (t (8) = 3.955, p =.004) than
the traditional one (M £ SD =928.40 + 265.014).

Table 5 Two-independent samples t-test results for the two teaching approaches

Teaching approach M xSD t df Sig. (2-tailed)

EFL Teachers’ Blended Teaching 1917.80 £ 492.587

3.955 8 .004
Boredom Traditional Teaching 928.40 + 265.014

To investigate the effect of demographic variables i.e., age, academic level, major, gender, years of
teaching experience, and educational organization on the level of boredom experienced by EFL teach-
ers, repeated measures ANOVA was used. As per Table 6, there is no statistically significant effect on
part of the gender of EFL teachers on the level of boredom they experience (P-value = 0.142). Sim-
ilarly, Age did not show a significant effect with a P-value of equal to 0.596. The third demographic
variable, i.e., years of teaching experience did not have any statistically significant effect as well
(P-value = 0.093). with regard to the major of participants, no significant effect was reported on the
level of boredom (P-value = 0.111). Likewise, the academic degree EFL teachers hold did not prove to
play significant role on the extent to which they feel bored (P-value = 0.130). Thus, it is apparent from
the data illustrated in Table 6 that the level of boredom I not affected by the demographic information
of EFL teachers in this study.

Table 6 Repeated measures ANOVA (tests of within-subjects effects)

Source of variation Type lll sum of squares df Mean square F Sig.
Boredom * Gender 825.879 1 825.879 3.040 142
Boredom * Age 563.330 3 187.777 .691 .596
Boredom * Years of Teaching Experience 3094.642 3 1031.547 3.797 .093
Boredom * Major 2757.208 3 919.069 3.383 A1
Boredom * Last Academic Degree 2489.674 3 829.891 3.055 .130

Discussion and Conclusion

Due to the prevalence of blended teaching approaches in recent years, the study set out to explore the
effect of implementing this approach from teachers’ perspectives. To this end, the present research
investigated whether the use of this approach can lead to EFL teachers’ boredom, comparing it with
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the use of conventional and traditional teaching approaches. A scale developed by Kruk et al., (2024)
was used to compare the level of boredom experienced by the participants. The questionnaire took five
main boredom-causing factors into consideration: (F1) repetitiveness and monotony, (F2) inefficient
communication, (F3) lack of satisfaction, (F4) lack of creativity, and (F5) lack of interest. According
to the results obtained, EFL teachers experience remarkably greater boredom while using blended
learning than traditional teaching methods. In addition, it was found that the extent of boredom EFL
instructors experience is not affected by their demographic information i.e., age, academic level, major,
gender, years of teaching experience, and educational organization.

This study produced results that corroborate the findings of a great deal of the previous work in this
field. For one thing, the findings about the factor of “the lack of interest” are in line with the study
carried out by Khajavy et al. (2018), who reported that uninterested and demotivated students can lead
to teacher boredom. Moreover, other studies have proven the second factor- inefficient communication
between teachers and learners to be very crucial. For instance, Wang (2024) found that as students pro-
vide a restricted amount of feedback and involve in fewer activities, their instructor would feel more
bored. Moreover, Pawlak et al. (2024) also reported that when the students do not take part in tasks and
demonstrate a lower level of English language proficiency, this can result in English teacher boredom.

As per the factor concerning the repetitiveness of teaching, previous studies have also reported the task
itself as a pivotal contributor. Pawlak et al. (2024) found that teachers mostly complain about teaching
the same grammatical structure several times and found this situation tiresome. Wang (2024) observed
that tedious educational materials make Chinese EFL teachers bored. Similarly, according to Dumanci¢
(2018), teachers get bored when dealing with tasks which are grammar-related and not interesting.

In addition, in accordance with the third influential factor, Farrell (2022) also reported that teacher
frustration can lead to boredom. The study also suggested that teachers are recommended to express
their thoughts and emotions to achieve a better understanding and regulation.

Moreover, implementing tasks that require less creativity would bring about boredom as a person’s
mind is not dealing with tasks that require greater cognitive effort. It has also been reported as a prec-
edent of boredom in previous research. As shown by Pawlak et al., (2024), teaching materials that are
not challenging can be taken into account as boring.

From an overall perspective, teachers reported that blended teaching approach is more boring as it
may be monotonous, requires less communication than in-person classes, they do not have a sufficient
degree of satisfaction, creativity, and interest in what they are doing. Further, the absence of significant
difference across demographic variables is indicator of boredom not confined to a specific set of EFL
teachers and its widespread state and reveals that boredom is a systematic issue related to the design
and implementation of blended learning environments themselves. Hence, it could conceivably be
hypothesized that emotional factors such as boredom are not merely individual experiences but are
formed by broader pedagogical structures. The findings reinforce the idea that teaching in in-person
classes engages teachers and the students simultaneously and they are involved in the process of edu-
cation. They then highlight the need to consider the affective experiences of teachers when evaluating
the effectiveness of instructional models.

Pedagogical Implications
Some of the issues emerging from this finding would relate particularly to stakeholders in education,

considering the over-reliance of current teaching and educational systems on technology. While
implementing blended learning and teaching has proven to be accompanied by several merits, such as
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escalation in student achievement (Pardede, 2012), improved performance in the integrated skills of
the English language (Hashemi1 & Na, 2020), and easier access to materials and learning tasks (Sari
et al., 2018), the psychological aspects such as the emotions both educators and learners experience
should not be overlooked. That being said, they are recommended taking advantage of brainstorming
sessions with both parties to consider their concerns and provide an engaging environment as possible.
This can lead to an increase in their sense of ownership, reduce feelings of monotony, and foster a more
personalized and fulfilling teaching and learning experience. Additionally, teacher training programs
should incorporate modules on maintaining engagement and creativity in blended environments and
step beyond technical proficiency to encompass strategies for building interaction, variety, and auton-
omy into blended teaching. Educational institutions should avoid over-reliance on digital materials and
ensure that curriculum structures leave room for teacher-led improvisation, collaboration, and discus-
sion. To this end, hybrid approaches that allow for both digital and human-centered teaching elements
may mitigate boredom and support deeper engagement. Further, they should establish mechanisms to
regularly monitor teacher affective states, including boredom, stress, and burnout. Anonymous surveys
or reflective check-ins can provide valuable feedback and pave the way to the identification of areas
in need of support.

They can also benefit from specialists in the fields of ergonomics and technology, so that the teaching
procedures can be performed in their highest proficiency and lowest undesired side-effects, such as
boredom and promote both student and teacher engagement.

Limitations and Suggestions for Future Work

First, the study was carried out in the context of Iran and further work is required to include a sample
from a wider variety of countries, considering a more extensive range of cultures and beliefs. Further-
more, As the study investigated only English as a foreign language (EFL) teacher, other educational
groups can also be taken into consideration, such as those in other disciplines, to take disciplinary vari-
ation into account as well. Additionally, the study explored the concept of boredom among a sample of
78 people, which was recommended to be extended for future studies to achieve higher generalizabil-
ity. Ultimately, several other psychological traits, e.g., anxiety, and burnout, can be subject for further
investigation to compare the two teaching approaches (traditional and blended learning).
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Appendix

L2 Teacher Boredom Scale (Kruk et al., 2024) (F1) repetitiveness and monotony (questions 1, 2, 6, 7,
16, 18), (F2) inefficient communication (questions 3, 4, 5, 12, 15), (F3) lack of satisfaction (questions
10, 11, 13, 14), (F4) lack of creativity (questions 19, 20, 21), and (F5) lack of interest (questions 8, 9,
17, 22).

Statement Strongly | Disagree | Partially | Neutral | Partially | Agree | Strongly
Disagree Disagree Agree Agree

1. While using technology
in my teaching process,
constructing language tests
is interesting for me.

2. While using technology
in my teaching process,

| am bored during test
administration.

3. While using technology in
my teaching process, | am
not bored talking to students
who communicate in English
poorly.

4. While using technology in
my teaching process, | feel
bored in a class of passive
students.

5. While using technology
in my teaching process, |
feel tired explaining simple
things which are too difficult
for my students.

6. While using technology
in my teaching process, | do
not get bored teaching the
same material.

7. While using technology in
my teaching process, | get
bored teaching some things
(e.g., grammair, listening,
writing).

8. While using technology in
my teaching process, time
often seems to be passing
slowly when | teach English.

9. While using technology
in my teaching process,
teaching English often
means doing repetitive or
monotonous things.

(Continue)
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(Continued)

Statement Strongly | Disagree | Partially | Neutral | Partially | Agree | Strongly
Disagree Disagree Agree Agree

10. While using technology
in my teaching process, | am
often excited about teaching
English.

11. While using technology in
my teaching process, | often
feel like teaching English.

12. While using technology
in my teaching process, If |
am not teaching something
more challenging, | feel tired
and bored.

13. While using technology
in my teaching process, it
seems that teaching English
is the same all the time; it is
getting boring.

14. While using technology

in my teaching process, it is
easy for me to concentrate

while teaching English.

15. While using technology in
my teaching process, having
to listen to my students who
speak English poorly bores
me tremendously.

16. While using technology
in my teaching process,
checking my students’
assignments bores me
immensely.

17. While using technology
in my teaching process,

it happens that in the
classroom | just sit at my
desk pretending to be doing
something (important).

18. While using technology
in my teaching process, in
situations where | have to
wait (e.g., for my students
to finish an assignment or
during tests), | get restless.

19. While using technology
in my teaching process,
many people would say
that | am a creative and
imaginative English teacher.

(Continue)
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(Continued)

Statement Strongly | Disagree | Partially | Neutral | Partially | Agree | Strongly
Disagree Disagree Agree Agree

20. While using technology
in my teaching process, | am
very active when it comes to
teaching English.

21. While using technology
in my teaching process, |
often try to come up with
new ways of teaching
English.

22. While using technology
in my teaching process, | get
restless and | cannot wait for
the class to end.

23. While using traditional
approaches teaching
process, constructing
language tests is interesting
for me.

24. While using traditional
approaches in my teaching
process, | am bored during
test administration.

25. While using traditional
approaches in my teaching
process, | am not bored
talking to students who
communicate in English
poorly.

26. While using traditional
approaches in my teaching
process, | feel bored in a
class of passive students.

27. While using traditional
approaches in my teaching
process, | feel tired
explaining simple things
which are too difficult for my
students.

28. While using traditional

approaches in my teaching
process, | do not get bored
teaching the same material.

29. While using traditional
approaches in my teaching
process, | get bored
teaching some things (e.g.,
grammar, listening, writing).

(Continue)
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(Continued)

Statement Strongly | Disagree | Partially | Neutral | Partially | Agree | Strongly
Disagree Disagree Agree Agree

30. While using traditional
approaches in my teaching
process, time often seems
to be passing slowly when |
teach English.

31. While using traditional
approaches in my teaching
process, teaching English
often means doing repetitive
or monotonous things.

32. While using traditional
approaches in my teaching
process, | am often excited
about teaching English.

33. While using traditional
approaches in my teaching
process, | often feel like
teaching English.

34. While using traditional
approaches in my teaching
process, If | am not teaching
something more challenging,
| feel tired and bored.

35. While using traditional
approaches in my teaching
process, it seems that
teaching English is the same
all the time; it is getting
boring.

36. While using traditional
approaches in my teaching
process, it is easy for me to
concentrate while teaching
English.

37. While using traditional
approaches in my teaching
process, having to listen

to my students who speak
English poorly bores me
tremendously.

38. While using traditional
approaches in my teaching
process, checking my
students’ assignments bores
me immensely.

39. While using traditional
approaches in my teaching
process, it happens that in
the classroom | just sit at my
desk pretending to be doing
something (important).

(Continue)
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(Continued)

Statement Strongly | Disagree | Partially | Neutral | Partially | Agree | Strongly
Disagree Disagree Agree Agree

40. While using traditional
approaches in my teaching
process, in situations where
I have to wait (e.g., for

my students to finish an
assignment or during tests),
| get restless.

41. While using traditional
approaches in my teaching
process, many people would
say that | am a creative and
imaginative English teacher.

42. While using traditional
approaches in my teaching
process, | am very active
when it comes to teaching
English.

43. While using traditional
approaches in my teaching
process, | often try to
come up with new ways of
teaching English.

44. While using traditional
approaches in my teaching
process, | get restless and
| cannot wait for the class
to end.
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