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Abstract 
Loanwords in Japanese that share form and meaning with English 
words are referred to as Japanese-English cognates (e.g., ラジオ /radӡio/ 
“radio”) and are of fundamental concern for researchers concerned with 
vocabulary learning and instruction. This concern is reflected in the 
growing body of research into Japanese-English cognates in applied lin-
guistics, which has addressed a wide range of questions in different con-
texts and with various methodologies. However, the research relevant to 
applied linguists appears not only in various domestic and international 
learning- and teaching-focused publications, but also in the feeder dis-
ciplines of linguistics, sociolinguistics and psycholinguistics. Conse-
quently, identifying published research on Japanese-English cognates 
presents a considerable challenge for the applied linguist, which may in 
turn hinder progression in the field. Therefore, this article reports a com-
prehensive yet non-exhaustive literature search, which yielded a corpus 
of 130 research publications, for which a full reference list is provided. 
Furthermore, an overview and synthesis of the research is given, illus-
trating how cognates are typically treated in the feeder disciplines and in 
studies focusing on language learning and/or teaching, and assessment. 
Based on this synthesis, the following key areas for future research are 
identified: learners’ identification and use of cognates in English, their 
knowledge of loanwords in Japanese, their attitudes and beliefs towards 
cognates, researchers’ categorisation of cognates, whether classroom 
teaching approaches to cognates impact learning outcomes, and the 
extent of the cognate advantage in a range of assessment formats. 

Keywords: loanword; cognate; Japanese-English; gairaigo; overview; 
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1. Background
Around half of the most common 10,000 words in English have been borrowed into 
Japanese, and around a quarter of the loanwords are highly frequent in Japanese, 
making them familiar to Japanese speakers (Allen, 2018b). Because of the potential 
for positive transfer of Japanese L1 knowledge to English language learning, edu-
cators have been advised to consider their role in English as a Foreign Language 
(EFL) learning in Japan (e.g., Daulton, 2008a; Ringbom, 2007). However, research 
into cognates in applied linguistics is hampered by the fact that relevant studies 
appear in a wide range of domestic and international publications and across a 
number of distinct fields of study. Consequently, identifying relevant research 
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into Japanese-English cognates presents a considerable challenge for researchers. 
Therefore, my aim here is to survey the literature on Japanese-English cognates and 
provide a comprehensive reference list as a resource for facilitating further research. 
In addition, I provide an overview and synthesis of the research, showing how these 
cognates are treated differently in three linguistics-related disciplines, while consol-
idating research in areas relevant to vocabulary learning, teaching and assessment. 
By doing this, gaps in knowledge are identified for further research which addresses 
the following three broad questions: (1) How do Japanese-English cognates impact 
English language learning? (2) How should teachers treat them in the classroom? 
and (3) How do they affect test performance? After briefly examining the defini-
tions, I will describe the method and findings of the literature review. Finally, I will 
discuss the possible directions for future loanword research in Japan. 

1.1. Definitions 
This article deals with Japanese-English translation pairs, such as テーブル /tee-
buru/ and table. From a linguistic perspective, the Japanese word is a loanword 
derived from a genetically unrelated language, English. From a psycholinguistic 
perspective, the Japanese and English words are cognate because they are per-
ceived to share both phonological form and meaning. Because this article is pri-
marily focused on language learning and instruction, I will generally use the term 
Japanese-English cognates to refer to word pairs such as table-テーブル. I will use 
the term loanword when referring specifically to the Japanese word, particularly in 
contexts where language learning is not the primary objective of study. 

2. Method
To survey the literature on Japanese-English cognates, I first searched my own 
bank of articles and books. Then, using Google Scholar, Academia.edu, Re-
searchGate, the National Institute of Informatics and the National Diet Library 
Digital Collections, I searched for articles with the keywords loan, loanword, cog-
nate, gairaigo, Japanese and English. I thereafter examined publications of two 
Japan-based organisations: Japan Association of Language Teaching (JALT) and 
Japan Association of College English Teachers (JACET). 

As my search generated thousands of hits across various fields, I limited the 
types of publications and topics. Published work had to be in English, peer-re-
viewed and freely available on the Internet to those with typical institutional ac-
cess to academic publications. Unpublished PhD, MA and BA theses, conference 
abstracts and slides, and articles without full bibliographical information were 
excluded. Finally, my search was primarily aimed at journal research, but relevant 
books and chapters were included. 

Regarding topics, I focused primarily on research relevant to vocabulary 
learning, teaching and assessment in the EFL context of Japan. I omitted re-
search in other languages (e.g., English words borrowed from Japanese), lexicog-
raphy, natural language processing and artificial intelligence. Then, I categorised 
publications into “feeder disciplines” with three subcategories of “linguistics,” 
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“psycholinguistics” and “sociolinguistics,” and into “applied linguistics” with 
subcategories of “learning and teaching” and “assessment.” This was difficult as 
many publications seem to cover several subcategories. For example, many books 
on Japanese loanwords describe both their linguistic and sociolinguistic charac-
teristics. Moreover, because of an abundance of research in the feeder disciplines, 
I include only what I identified as the most relevant. Needless to say, given the 
restricted scope, as well as the possibility of having overlooked some research 
publications, this review should not be treated as a complete history of loanword/
cognate research nor definitive of the popularity of such research in each field. 

At the end of the above process, I had identified 130 publications that fo-
cused on Japanese-English cognates (Table 1). As Table 1 shows, the majority of 
applied linguistics research was found in domestic publications, while research in 
the feeder disciplines tended to be found in international journals. This observa-
tion highlights the interest in Japanese-English cognates held by teacher-research-
ers in Japan as well as their tendency to publish domestically. 

An additional 27 articles were identified as relevant, but I was unable to 
access them online and thus they are not included. In this article, I focus primar-
ily on the applied linguistics papers. However, as the feeder disciplines provide 
essential background knowledge for applied linguists, I will begin by briefly sum-
marising them. 

3. Results

3.1. Linguistics
Linguists provide descriptions of loanwords based on analysis of form and func-
tion, including phonology, morphology, syntax, semantics and pragmatics. They 
describe the processes involved in loanword adaptation including insertion (epen-
thesis) and deletion of sounds in the borrowed word so that they fit the Japanese 
sound structure. Many researchers have provided such linguistic descriptions, in 
varying degrees of specificity, for instance, Daulton (2008a), Hoffer, Beard and 
Honna (1983), Irwin (2011), Kay (1995) and Shibatani (1990). These descriptions 
are useful for understanding Japanese loanwords and how they are adapted from 
English, and as such may be aimed specifically at English-speaking learners of 
Japanese (e.g., Igarashi, 2007; Ozaki, 2014). Many linguists also seek to uncover 
the rules and processes of loanword adaptation, which provide evidence for 

Table 1. Categorical divisions

Category Subcategory No. included Domestic International
Applied linguistics Learning and Teaching 54 38 16

Assessment 13 8 5
Feeder disciplines Linguistics 12 2 10

Psycholinguistics 17 1 16
Sociolinguistics 34 5 29
Total 130 54 76
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theorising an underlying phonological grammar. The relative importance of pho-
nological knowledge, speech perception and other factors is debated by research-
ers such as Kaneko and Iverson (2009), Kubozono (2002, 2006) and Smith (2006). 

3.2. Psycholinguistics
Psycholinguists are interested primarily in the cognitive processes underlying 
language acquisition and use. Researchers have used Japanese loanwords to in-
vestigate how L1 knowledge shapes the perception and production of foreign 
words/non-words (Dupoux, Kakehi, Hirose, Pallier & Mehler, 1999; Nomura & 
Ishikawa, 2018; Peperkamp, Vendelin & Nakamura, 2008; Sumiya & Healy, 2008; 
Vendelin & Peperkamp, 2004; Weber, Broersma, & Aoyagi, 2011; Yazawa, Koni-
shi, Hanzawa, Short & Kondo, 2015) or how latent L2 knowledge may influence 
L1 knowledge (Tamaoka & Miyaoka, 2003). Studies have described the features of 
Japanese-English cognates (Allen & Conklin, 2014) and demonstrated cross-lin-
guistic effects with them in masked priming experiments (Allen, Conklin & Van 
Heuven, 2015; Ando, Matsuki, Sheridan & Jared, 2015; Nakayama, Sears, Hino 
& Lupker, 2012; Nakayama, Verdonschot, Sears & Lupker, 2014). Perhaps most 
relevant, however, is the research that investigates the cognate effect, which refers 
to the observation that cognates are recognised and produced faster and more 
accurately than non-cognates. Recent studies have demonstrated the cognate ef-
fect in L2 English with L1 Japanese speakers (Allen & Conklin, 2013; Hoshino & 
Kroll, 2008; Lupker, Nakayama & Perea, 2015; Miwa, Dijkstra, Bolger & Baayen, 
2014; Nakayama, Sears, Hino & Lupker, 2013; Taft, 2002), revealing that Japanese 
speakers use L1 knowledge implicitly when using English. The most important 
factors mediating this effect appear to be L2 proficiency, the degree of perceived 
phonological and semantic similarity, and cognate frequency. 

3.3. Sociolinguistics
Sociolinguists provide insights into the social functions of loanwords and what 
they tell us about the society in which they are used. Research appears in both 
Japan-oriented journals, such as Japan Forum and Japanese Studies, and En-
glish-oriented journals, notably World Englishes and English Today. A solid body 
of work exists on, broadly speaking, the impact of loanwords on the Japanese 
language (e.g., Hoffer, 1990; Iwasaki, 1994; Kay, 1995; Loveday, 1996; Stanlaw, 
1987, 2004; Tomoda, 1999). Studies describe the social factors influencing the 
adoption of loanwords (Honna, 1995); government policy towards the adoption 
of loanwords (Kowner & Rosenhouse, 2001); the functions and users of loanwords 
(Hogan, 2003; Honna, 1995; Loveday, 1996; Morrow, 1987; Rebuck, 2002); atti-
tudes towards loanwords varying by age, level of education and profession (Aono, 
2014; Loveday, 1996; Matsuda, 2003; Mielick, 2017); and loanword functions 
within discourse (Hayashi & Hayashi, 1995) and within specific social groups 
(Zeserson, 2001). Research has focused on specific text genres in which loanwords 
are prevalent, such as signs (MacGregor, 2003), advertisements (Sherry & Cam-
argo, 1987; Takahashi, 1990; Tosa, 2017), magazines (Haarmann, 1986; Rouault 
& Okamoto, 2010), television (Ishikawa & Rubrecht, 2008, 2009) and pop music 
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(Moody, 2006). Loanwords also feature in research focused on how English is 
used in Japan (Barrs, 2011b, 2015; Honna, 1995; Hyde, 2002; Iwasaki, 1994; Kay, 
1986; McKenzie, 2008; Seargeant, 2005). Articles discussing “Japanised English” 
and wasei-eigo reveal not only interest but also concern about this type of English 
found in Japan (Koscielecki, 2006; Seaton, 2001; Smith, 1974). 

3.4. Applied Linguistics: Learning and Teaching
Applied linguists seek to understand how cognates are learnt, and how they should 
be taught, in real-life contexts. In terms of learner populations, Japanese-English 
cognate research has focused almost exclusively on university/college students, 
while few studies have dealt with high school (Inagawa, 2007), junior high school 
(Uchida, 2001, 2007) and elementary school students (Berendt, Kurosaki, Maeda, 
Matsui, & Ochi, 2005), and teachers or other populations (Daulton, 2008b; 
Racine, 2008; Spring, 2018). In terms of stance, most research takes a positive 
view on cognates while being cognisant of the potential problems that may arise. 
Only a handful of discursive essays (Martin, 2004; Sheperd, 1996) take a notable 
negative stance. In the following, I attempt to synthesise research into themes that 
became apparent during the literature review. 

3.4.1. Word lists
One research aim has been to identify the proportion of items in English wordlists 
that are cognate in Japanese; for example, 45.2% of the 3,000 most frequent words 
of the BNC (Daulton, 2003b, 2007, 2008a); 47.9% of 2,918 high-frequency head-
words in the BNC (Yokokawa, 2009); 49% of the 10,000 most frequent words in the 
BNC-COCA (Allen, 2018b); 59% or 27% in the AWL (Allen, 2018b and Daulton, 
2005, respectively); and 10.8% of the first 2,000 words in the JACET 8000 (Barrs, 
2013a, 2013b). Other studies have discussed the creation of wordlists with refer-
ence to cognates: by using Sketch Engine (Barrs, 2014); by analysing the linguistic 
environment of 10-year-olds in Japan (Berendt et al., 2005); and by removing cog-
nates (Rogers, Bonnah, Daulton, DuQuette, & Montgomery, 2017).

3.4.2. Cognates in English language use 
Cognate use in learner writing has been investigated through paragraph writing 
(Daulton, 2003c, 2007) and essay writing (Millar, 2006; Struc & Wood, 2015). Struc 
and Wood’s study is the most comprehensive, utilising a corpus of essays written 
by 170 learners and 29 native speakers. The authors tentatively conclude that their 
data support the “borrowed word effect” (Daulton, 2007), that is, a preference 
for the use of cognates. A preference for cognates over plausible alternatives was 
also shown in Brown (1995). He used a sentence completion task with four equally 
plausible options, one of which was a cognate, and found that participants chose 
the cognate at least twice as often as other options. 

Masson (2013) investigated rated word knowledge and accuracy of cognate use 
in sentence writing for different categories of loanwords. Learners overestimated 
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their knowledge of “false friends” most often, but made more errors with the more 
semantically similar “true” and “convergent” cognates. This finding suggests that L1 
knowledge does not necessarily transfer to accuracy in L2 use. Nakao (2013, 2016) 
and Mackenzie (2014) also investigated sentence writing and provided examples of 
possible phonological and/or semantic interference when using cognates in English. 

Learners’ receptive knowledge of English cognate words, in addition to false 
friends and synforms, was investigated by Mackenzie (2014). Learners’ knowledge 
of different senses of cognate English words has been investigated twice (Racine, 
2008, 2011). Using a word association task with learners and native speakers, Ra-
cine investigated depth of lexical knowledge for English words that were assumed 
to be cognate or non-cognate in Japanese. 

3.4.3. Knowledge of Japanese loanwords
Learners’ receptive knowledge of loanwords in Japanese has also been investi-
gated. Using pictures, Berendt et al. (2005) checked elementary school students’ 
knowledge of different Japanese loanwords, and different loanword senses (e.g., 
dark: at night, no light). Other studies have focused on undergraduates’ L1 knowl-
edge, and notably have varied in the scale they used to assess familiarity. Daulton 
(2003b, 2005) has used a triple-choice method (yes/no/don’t know). For instance, 
in Daulton (2003b, 2004a, 2010), he found that of 1,231 Japanese loanwords from 
Mainichi News Corpus, 75.5% of all loanwords were recognised; this figure in-
creased to 89% if they occurred in both the corpus and a loanword dictionary 
(Daulton, 2003b). Nobis (2012) used a three-point scale (1 = not recognised, 2 = 
recognized but not used, and 3 = recognized and used) and found that Japanese 
learners knew 92% of a sample (n = 1,292) of loanwords drawn from Japanese 
manga. Finally, Allen (2018b) used ratings on a seven-point scale (from 1= I have 
never used the word to 7 = I use it every day) and found that learners’ familiarity 
with 246 loanwords of English words from the BNC-COCA correlated signifi-
cantly (r = 0.75) with Japanese corpus frequency data. 

Five studies have investigated Japanese students’ knowledge of Japanised 
English (wasei-eigo). In Hatanaka and Pannell (2016), Japanese speakers knew the 
meanings of all wasei-eigo items but some believed they also existed in English. 
Meanwhile, Meerman and Tamaoka (2009) observed over 80% accuracy for the 
majority of items. Comparing wasei-eigo with loanwords, Kurahashi (2011) argued 
that “it is more difficult to guess English words from Japanized English loanwords 
than non-Japanized ones” (p. 111). Finally, in a different type of study, Goddard 
(2018) replicated Norman (2012) asking learners to categorise words into wasei-
eigo, loanwords or non-words. In both studies, average categorisation accuracy 
was around 50%, suggesting a potential lack of knowledge about the difference 
between loanwords and wasei-eigo. 

3.4.4. Categorization of cognates
A notable feature of research in applied linguistics is the tendency to categorise 
Japanese-English cognates into different semantic categories. This trend ap-
peared as early as Nagasawa (1958), but more recently has been re-energised by 
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Emi Uchida’s PhD research in 2001 in which Japanese loanwords are categorised 
as true cognates, convergent cognates, divergent cognates, close false friends, distant 
false friends and Japanised English. Numerous researchers have discussed and/
or utilised this framework (Daulton, 2008a; Masson, 2013; Nakao, 2013; Spring, 
2018; Van Benthuysen, 2010). However, Van Benthuysen (2010) makes a pertinent 
observation: “there can still be some ambiguity and it can be a problem deciding 
into which category a word should be placed” (p. 258). In another study, Inagawa 
(2007) made five different categories based on formal and semantic characteris-
tics: (1) straightforward, (2) morphological modification, (3) semantic modifica-
tion, (4) speech modification and (5) wasei-eigo. Finally, Berendt et al. (2005) used 
a category scheme for identifying loanwords in Japanese that would be useful for 
teaching English in the elementary school context. Their scheme was not only 
context-specific, but also involved distinguishing words based on formal and se-
mantic correspondence. 

3.4.5. Cognate Identification processes
The factors involved in identifying cognates have received limited attention. In 
the work of Uchida (2001, 2007), junior high school students wrote the Japanese 
loanword translation of English words; learners could “guess” half of the cognates 
based on formal overlap, and although they were initially better at identifying 
orally presented cognates, their skill in identifying cognates in written form grew 
over 3 years to equal that of spoken identification. In Van Benthuysen (2004), 
university students read 30 English words and they wrote the cognate in Japanese 
if they knew it. Higher proficiency students produced more cognates, suggesting 
that knowing and/or being able to pronounce the words in English assisted cog-
nate identification. Thus, both Uchida and Van Benthuysen’s studies suggest a role 
of proficiency in cognate identification. In addition, Daulton (2008b) conducted a 
think-aloud cognate identification task and interviews with two advanced learn-
ers to investigate whether they used loanword knowledge to identify words and 
found that while one reported relying heavily on cognate knowledge, the other did 
not. This suggests that L2 cognate identification may involve an explicit strategy 
in addition to the implicit processing demonstrated in psycholinguistic studies. 

3.4.6. Beliefs and attitudes
Beliefs and attitudes towards cognates have also been of interest to applied lin-
guists (Daulton, 2011; Kurahashi, 2011; Olah, 2007; Spring, 2018), crossing over 
with the work in sociolinguistics (e.g., Matsuda, 2003). Daulton (2011:11) investi-
gated the hypothesis that a “gairaigo bias” exists among learners, but found those 
in his study “generally do not suffer from a gairaigo bias.” Olah (2007) also in-
vestigated university students’ views and found little evidence for a negative at-
titude towards cognates; on the contrary, he also found that students believed 
they should be taught about them in English classes. In contrast, Kurahashi (2011) 
reported that her students were “not interested in making use of loanwords for 
English vocabulary learning” (p. 111). The learners in Daulton’s (2011) study did, 
however, report that their teachers in junior and senior high schools refrained 
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from speaking about cognates in class and that, in the learners’ views, the teachers 
did not think they were useful. Spring (2018) followed up on this and interviewed 
four Japanese teachers of English about their beliefs. He concluded that they had 
a “gairaigo bias,” although this claim was not strongly supported in the interview 
data. Finally, both researchers (e.g., Sheperd, 1996; Smith, 1997) and students (in 
Daulton, 2011) appear to agree that pronunciation problems are perhaps the most 
problematic aspect of Japanese-English cognates. 

3.4.7. Teaching
Relatively few publications focus solely on teaching cognates. Only four studies 
describe lesson plans for teaching cognates (Barrs, 2012, 2013c; Rebuck, 2007; 
Smith, 1997), while others describe lesson ideas and materials for classroom use 
(Barrs, 2011a; Ferreira, 2011; Simon-Maeda, 1995; Olah, 2007). Most often, rec-
ommendations are provided at the end of a paper that is otherwise focused on 
non-teaching issues. This may reflect an editorial tendency to require recommen-
dations in applied linguistics papers. 

One of the most emphasised recommendations has been to teach the English 
pronunciation of cognates (Martin, 2004; Ogasawara, 2008; Olah, 2007; Smith, 
1997). Smith (1997) presents a sample lesson activity and approach to subsequent 
lessons to raise awareness of, practise and assess the pronunciation of cognate 
English words.

Many teachers recommend teaching the semantic variations between cognates 
in Japanese and English. Inagawa (2014) recommends using a corpus approach to 
make cross-linguistic comparisons, while Rebuck (2007) provides a lesson plan to 
raise students’ awareness of loanword functions in Japanese and the differences in 
use across languages. Barrs’ (2012, 2013c) lesson plan raises awareness of cognate 
convergence and divergence by focusing on the English visually present in Japanese 
society. Simon-Maeda (1995) uses an example of negotiation exchange during con-
versation in which a learner uses a loanword compound that diverges from English 
usage (i.e., チャームポイント, lit. ‘charm point,” meaning “charming feature”). She 
suggests presenting such dialogues and having students identify a misused cognate 
and the interlocutor’s repair. Finally, following the trend to categorise cognates, 
some researchers (Ferreira, 2011; Inagawa, 2007) suggest treating them differently 
according to their semantic category. To teach these cross-linguistic differences, 
some researchers advocate using Japanese in the classroom (Uchida, 2007:12), learn-
ing Japanese (Daulton, 1998) and learning about loanwords in Japanese (Olah, 2007). 

Other researchers advocate the use of word lists in teaching. Barrs (2011a) 
offers various practical classroom activities for using cognate lists derived from 
everyday fliers. Ferreira (2011:367) advocates providing students with lists of 
English-Japanese cognates (e.g., Daulton, 2003a) and having them complete 
“vocabulary learning sheets,” which function as detailed flashcards for explicit 
vocabulary learning (see also Daulton, 2008a). Olah (2007:185–186) suggests sepa-
rating English vocabulary lists in textbooks into cognates and non-cognates.

Daulton (1998, 2004b, 2008a) has further recommended that students must 
have confidence in their intuitions, use context when guessing and learn English 
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affixes for productivity. Also, based on her findings, Uchida (2001) suggests pre-
senting cognates firstly in spoken form and then in visual form, especially to be-
ginners with limited word reading abilities. Finally, contrary to the trends noted 
above, a few authors have suggested not focusing on cognates because they can be 
assumed to be known (Daulton, 1998; Olah, 2007; Rogers et al., 2017), especially 
in the case of advanced learners (Daulton, 2005:13). 

3.5. Applied Linguistics: Assessment
The issue of cognates in tests for Japanese learners of English was discussed at 
least 20 years ago (Aizawa, 1998), but most articles appeared in the last decade, 
suggesting an emerging area of research. The studies generally support the claim 
that English words that are cognate in Japanese are more accurately responded 
to than those that are not. However, differences exist in how researchers have 
defined cognates and assessed their impact. Most researchers adopted a binary 
cognate/non-cognate distinction, while some differentiated cognates in terms of 
their frequency in Japanese (Allen, 2018a; Bennett & Stoeckel, 2014). Six stud-
ies focused on cognates in tests of vocabulary size (Aizawa, 1998; Allen, 2018a; 
Jordan, 2012; Laufer & McLean, 2016; Mizumoto & Shimamoto, 2008; Willis & 
Ohashi, 2012). The study of Laufer and McLean (2016) is one of the more com-
plex designs in terms of distinguishing between both learner proficiencies and test 
formats (form recall, meaning recall and form recognition). Other studies inves-
tigated the cognate effect in multiple-choice receptive tests (Stoeckel & Bennett, 
2013), yes/no tests (Stubbe, 2010, 2014; Stubbe, Hoke & O’Sullivan, 2013), cloze 
tests (Rogers, Webb & Nakata, 2014) and translation tests (Stubbe, 2014; Stubbe 
et al., 2013; Stubbe & Yokomitsu, 2012). The work of Mizumoto and Shimamoto 
(2008) is the only study to consider auditory presentation of cognate items in 
tests, finding that college students scored significantly higher in the visual mode 
than the auditory mode, regardless of their proficiency. Only two studies used 
tasks where test takers must produce a word, or a part of it (Laufer & McLean, 
2016; Rogers et al., 2014). 

4. Conclusions and Future Directions
While there has been a considerable amount of research conducted regarding 
cognates in the Japanese EFL context, there are clearly many knowledge gaps 
remaining. Based on the research themes identified above, I will discuss what I see 
as areas that require further research. 

•	 Learners’ use of cognates in English: The extent to which cross-linguistic fac-
tors influence cognate use in English production, both in writing and speech, 
is far from understood. The fact that learners rely on high-frequency words, 
and many common cognates are high frequency in English, makes it difficult 
to explain the apparent preference for cognates in production. This is an inter-
esting yet challenging area for future studies. Also, research has yet to suffi-
ciently demonstrate how knowledge of Japanese loanword senses influences 
L2 English knowledge and use. 
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•	 Knowledge of loanwords in Japanese: Research shows that learners have a 
somewhat limited knowledge of loanwords in Japanese, which is unsurprising 
given the number that exists. However, it is still necessary for researchers to 
ascertain whether learners know, or are likely to know, the loanwords in a 
particular study. Further research is thus needed into an objective method of 
estimating L1 loanword knowledge for specific populations.

•	 Categorisation of cognates: While some categorisation may be required 
in  certain research designs, it is far from certain that categories, such as 
“true cognates,” “divergent cognates” and “Japanised English,” are helpful 
for  learners, teachers or researchers. Future research must consider the 
validity of  such categorical approaches and whether there is any benefit in 
using them over a simpler, gradient approach to cross-linguistic semantic 
similarity.

•	 Cognate identification: There is very little research looking at the role of cog-
nate knowledge in guessing unknown words in authentic English reading and 
listening tasks. Moreover, little is known about the cognate strategies that 
learners may employ in such tasks.

•	 Attitudes and beliefs: There is a distinct lack of  rich, qualitative data on 
teacher and learner views on the teaching and learning of  cognates. In-depth 
interviews, rather than surveys, would provide the kind of  data needed to 
investigate beliefs and attitudes that may impact teaching and learning of 
cognates. 

•	 Teaching: While many recommendations concerning classroom approaches to 
cognates have been provided, as well as a few good lesson plans, there is cur-
rently no evidence that any of these approaches makes a difference in learning 
outcomes, in other words, that any of them actually benefits learning above 
and beyond what is currently done in classrooms. This in itself  may explain 
any perceived reluctance (if  there is any) to treat cognates any differently from 
non-cognates in the classroom. 

•	 Assessment: Future work in assessment must determine whether the cognate 
advantage extends to a variety of task formats, especially those eliciting produc-
tive knowledge. Decisions will also need to be made about how to control for 
cognates in a variety of tests, not only placement tests but also high stakes tests. 

To conclude, I hope to have represented the research on loanwords/cognates 
in a fair and balanced manner. While I expect some readers may disagree with 
my categorisations and inferences, I nevertheless hope this review will encourage 
further research into this fascinating and important area of study. 
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